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Speaking is an effective way to use in real communication. It is impossible if 
someone will ask a question they must ask in writing. It means that the key to 
communication is speaking and communication in speaking can make human life 
relation running well. Speaking gives an explanation can be more easy to receive 
with the listener. For students in senior high school, speaking is one of skill 
should be mastered. In speaking class students should speak to participate 
actively. Although, the fact many class very quiet in speaking class, students only 
speak when they get asked from the teacher. 
 
 The quasi experimental design was used in this MAN 1 Lampung Tengah. 
In collecting the data the writer used instruments in the form of research with pre 
test and post  test. The samples of research were two classes consisting of 30 
students for experimental class and 33 students for control class.  The treatments 
were  held in 3 meetings, 2 x 45 minutes for each. The population of this research 
was the eleventh grade of multiple choice test. After administering pre test and 
post test, the writer analyzed that normal distribution and homogeneous by using 
SPSS to compute independent sample t-test. 
 
From the data analysis  computed by using SPSS, it was obtained that the value of 
significant generated Sig. (Pvalue) = 0.002<α = 0.05. It means that, Ha is accepted 
and Ho is rejected. Based on the computation, it could be concluded that there was 
significant influence of using problem-based learning model towards students‟ 
speaking ability at the eleventh grade of the first semester of MAN 1 Lampung 
Tengah in the academic year of 2019/2020. 
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“And whether you speak softly or proclaim it aloud; He indeed knows what lies 
within 




                                                             
1 Maulawi Sher „Ali, Arabic Text and English Translation, Present Edition, Islam 
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
Language is a system for the expression of meaning.
2
 It means that 
language is the system of communication to deliver the message from the 
speakers to the listener in their interaction environment. A language used to 
express ideas, opinions, and feelings, people can fulfill their needs of life by 
communication with each other and people can transfer knowledge by using 
language. 
 
In the world, there are many languages to use such as English, Arabic, 
Indonesia, and Mandarin. Brown says that language is more than a system of 
communication. It involves which person, educational, and developmental 
communicative process.
3
 It means that language is important in human life 
because as the human being, people use language to deliver message or ideas 
from the speaker to the reader in the interaction among themselves or with the 
environment. People who are able to communicate will be easier to get more 
information and knowledge. So, without language, we cannot interact and 
express feelings to each other. 
 
In learning English, there are four language skills that should be mastered 
by students. The four language skills are listening, speaking, reading and 
                                                             
2
Ag. Bambang Setiyadi, Teaching English as A Foreign Language (Yogyakarta: Graha 
Ilmu, 2006), p. 10. 
3
H. Douglas Brown, Teaching by Principle An Interactive Approach to Language 
Pedagogy (San Francisco: Longman, 2001), p. 21. 
 
writing. Listening and reading are called receptive skills whereas speaking 
and writing are productive skills. In spite of writing, speaking is done at the 
real-time one producing without editing and revising.
4
 It means that the 
students will have much time to practice their speaking ability not only inside 
the class but also outside and helps them become socialized and makes 
students become more active in the learning process and at the same time 
makes their learning more meaningful and fun for them. In this case, the 
writer focuses on speaking ability. 
 
Speaking is the direct route from one mind to another and is the way we 
usually choose when we want to ask a question, or give an explanation.
5
 
Speaking is an effective way to use in real communication. It is impossible if 
someone will ask a question they must ask in writing. It means that the key to 
communication is speaking and communication in speaking can make human 
life relation running well. Speaking gives an explanation can more be easy to 
receive with the listener. For students in senior high school, speaking is one 
of skill should be mastered. In speaking class students should speak to 
participate actively. Although, the fact many classes very quiet in speaking 
class, students only speak when they get asked from the teacher. 
 
Based on the syllabus in the eleventh grade, the students should be able 
more actively to express the meaning of simple monologue text, such as 
                                                             
4
Ganesh B. Mundle, Teaching Receptive and Productive Language Skills with the Help 
of Techniques, Pune Research Journal, Vol 1 Issue2, available on http://gg.gg/cyo4i, accessed 
on Wednesday, 23
rd
, January, 2019. 
5
Christhoper Turk, Effective Speaking: Communicating in Speech (Cardiff: Taylor and 
Francis), p. 9. 
 
narrative, descriptive and analytical exposition.
6
 It can be concluded that 
there are many kinds of a text, every text has differenced each other. The 
writer focused on monologue text especially in analytical exposition to 
improve their speaking ability because many students cannot express the 
meaning in simple monologue text correctly. 
 
The goal of teaching a second or foreign language is to provide the 
students with the skills which enable them to communicate in the target 
language.
7
 So, the teacher should give the students the opportunity to use the 
target language to communicate with others in daily life. In speaking class, 
the teacher can improve the students speaking ability with their 
communication. It can be an effective way for the teacher to know whether 
the students active in class or not. 
 
Based on the preliminary research on Monday, September 17
th
, 2018 by 
interviewing an English teacher in MAN 1 Lampung Tengah and some 
students of MAN 1 Lampung Tengah, the writer found out some students‟ 
problems when learning about English especially in speaking such as: a) they 
were afraid to make mistake in pronunciation and speak up in front of the 
class, b) they have difficulty to speak English fluently because they lack in 
                                                             
6
Syllabus of English Subject for Eleventh Grade of MAN 1 Lampung Tengah, 
Unpublish 
7
Marianne Celce-Murcia, Teaching English as Second or Foreign Language (Rowley: 
National Geographic Learning, 2014), p. 8. 
 
vocabularies, c) they felt bored when the teacher does not use an interesting 
technique in teaching speaking.
8
  
From that interview, the writer also got the data that showed more than 
60% of students of eleventh grade did not pass the minimum score, from two 
hundred and ninety-three students of the eleventh grade of MAN 1 Lampung 
Tengah there are 184 students (65.95 %) got score under 70 (see the appendix 
5). The teacher also said that he did not used specified the criteria of 
minimum mastery (KKM) score for speaking skills, so far only using English 
in the criteria of minimum mastery (KKM) score from the school. So, the 
writer used the criteria of minimum mastery (KKM) score from the school.  
Because the criteria of minimum mastery (KKM) score of English 
subjects at that school is 70. It indicated that most students still faced 
difficulties in speaking ability so that the writer decides to use Brown‟s. 
According to Brown, there are five components are generally recognized in 
scoring speaking, they are: grammar, vocabulary, comprehension, fluency 
and pronunciation.
9
 It was also supported by Brown‟s scoring standard about 
speaking assesment that showed most of the students still do not get the 




                                                             
8
Tiza Okta Kurniawan, S.Pd, the English Teacher in MAN 1 Lampung Tengah, An 
Interview, on Monday, September 17
th
, 2018, unpublished. 
9
H. Douglas Brown, Language Assessment Principles and Classroom Practice, (New 




Scoring Standards and Range in Speaking Assessments 
Standards of 
Scoring 
Range of Score Total of 
Students 
Percentage 
Excellent 80 -100 4 1.43 
Very Good 73 -79 42 15.05 
Good 65 -72 54 19.35 
Average 60 – 64 35 12.54 
Poor 56 – 59 89 31.90 
Very Poor ≤55 55 19.71 
Total 279 100.00 
Source: The Document of MAN 1 Lampung Tengah 
 
From the data on table 1, it can be seen that very poor is the low scoring, 
from two hundred and ninety-three students of the eleventh grade of MAN 1 
Lampung Tengah there are 4 students (1.43%) who got of score excellent, 42 
students ( 15.05%) who got score very good, 54 students (19.35%) who got 
score good, 35 students (12.54%) who got score average, 89 students (31.90 
%) got range of score poor and 55 students ( 19.71%) who got score very 
poor. It means most students still faced difficulties in speaking ability. 
 
Furthermore, the writer did not only interview the teacher, but also the 
writer interviewed some students of the eleventh grade. Based on the result of 
interviewing some students, the writer found that the students were afraid of 
making mistakes when they spoke English, the students had difficulties in 
speaking English fluently because their vocabulary mastery was low and they 
were not confident to speak English because their mother tongue that will be 
affected their speaking ability and pronunciation of their words is not clear 
 
enough, so the students get difficulties in using speaking English.
10
 That was 
the problems by the students of the eleventh grade of MAN 1 Lampung 
Tengah. Besides, the class condition and teacher‟s way in teaching learning 
process is less attractive. 
 
Based on the preliminary research, the writer found the cause of the 
problem is that the students‟ speaking ability was still low. It happens 
because the students do not feel confident to use English due to they think 
that their speaking performance is not good enough and they feel shy to speak 
up because the teacher does not use various learning model to make the class 
more engaging in teaching speaking. In this case, the teacher asks them to 
open the page on the book, then the teacher gives the explanation of material, 
and students make a dialogue or monologue, after that the students perform in 
front of the class. It means that the students felt bored, so the teacher needs a 
new learning model, that is problem-based learning model. This learning 
model can make the students more attractive and more active especially in 
learning speaking. 
 
In teaching speaking, the teacher should have the suitable method, 
technique, game, and model learning. The teacher should give suggestion and 
motivation to students to active in English class and make the students feel 
attractive when learn English such as always using English language in 
communication. So, the students will feel more challenge to doing it. Then, 
                                                             
10





the teacher should use various way. There are many learning models to teach 
speaking skill, one of them is using problem-based learning model. 
According to Barrows in Barret said that the problem-based learning is the 
learning that results from the process of working towards the resolution of 
problem. The problem is encountered first in the learning process.
11
 It means 
that problem-based learning model focuses on students learning and to know 
what the problems they feel in learning process. 
 
Problem-based learning is an instructional model that initiates students‟ 
learning by creating a need to solve an authentic problem. During the 
problem-solving process, students construct content knowledge and develop 
problem-solving skills as well as self-directed learning skills while working 
toward a solution to the problem.
12
 The writer concludes that problem-based 
learning is the model which solves the problem based on the current issues. 
Problem-based learning is effective to activate prompt speaking of students as 
they are focusing on solving the problem and to help them to interact with 
peers. 
 
Based on the previous research that was done by Amalia entitled “The 
Effect of Problem-Based Learning Model to the Tenth Grade Students‟ 
Reading Comprehension at SMK PGRI 2 Kediri in the Academic Year of 
2015/2016 showed that teaching reading using problem-based learning 
                                                             
11
Terry Barrett and Sarah Moore, New Approaches to Problem Based Learning 
Ravitalising Your Practice in Higher Education, Second Edition (New York: Routledge, 
2011), P. 19. 
12
W. Hung, D. H. Jonassen, and R. Liu, Problem Based Learning : Handbook of 
Research on Educational  (Philadelphia: Citeseer, 2008) p. 486 
 
model, mostly the students are able to comprehend text well using problem-
based learning model. This technique makes the learning process become 
easier and more enjoyable so that the students can overcome their difficulties 
in reading. Besides, the students‟ ability in comprehending the text becomes 
much better.
13
 In the previous research, Amalia used problem-based learning 
to improve reading ability in reading comprehension. In this research, the 
writer focused on speaking ability by using problem-based learning to make 
the students more attractive and more active especially in learning speaking.  
 
Another previous research by Pradani entitled, “the effect of problem 
based learning models into jigsaw on critical thinking ability and student 
learning results” the previous had been done at the eleventh Grade Student of 
SMA Brawijaya Smart School in the academic year of 2015/2016 also 
revealed that the combination of using problem based learning Jigsaw 
learning models is able to develop students' learning abilities, especially in 
aspects of thinking ability and learning outcomes because with this learning 
students ask questions more, argue, and discuss problems solving so that 
students can improve their thinking skills and learning outcomes.
14
 In the 
previous research Pradani used the combination between problem based 
learning and jigsaw on critical thinking. In this research, the writer is going to 
                                                             
13
Zainu Sierly Amalia, The Effect Of Problem Based Learning Model To The Tenth 
Grade Students’ Reading Comprehension At SMK PGRI 2 Kediri In Academic Year 
2015/2016, (Kediri: Universitas Nusantara PGRI Kediri, 2015), p.1, available on 
http://gg.gg/cyo21. Accessed on Monday 24
th
, September, 2018. 
14
Ninda Cynthia Pradani, The Effect of Problem Based Learning (Pbl) Learning Models 
into Jigsaw on Critical Thinking Ability and Student Learning at The Eleventh Grade Student 
of SMA Brawijaya Smart School in the Academic Year of 2015/2016, (Malang: Universitas 





focus on speaking ability by using problem-based learning. The writer takes 
speaking ability because it is appropriate based on the materials in English 
Curriculum for Islamic Senior High School at eleventh grade. In the previous 
research, problem-based learning can develop the students' learning abilities, 
especially in aspects of thinking ability. In this research, the writer will make 
the teaching-learning process ran well and students more interest and 
motivate in speaking ability. 
 
Based on the explanations above, the writer conducted a research 
entitled: The Influence of Using Problem Based Learning Model towards 
Students‟ Speaking Ability at the Eleventh Grade of the First Semester of 
MAN 1 Lampung Tengah in the Academic Year of 2019/2020. 
 
B. Identification of the problem 
Based on the background of those problems, the writer identifies the 
problems as follow: 
1. The students‟ speaking in English was still low. Based on scoring 
standards and range in speaking assessments that showed students 
speaking was poor. 
2. The students were afraid to make mistake in pronunciation and speak up in 
front of the class. 
3. The students have difficulty to speak English fluently because their 
vocabulary mastery was still low. 
 
4. The students felt bored when the teacher does not use an interesting way in 
teaching speaking. 
 
C. Limitation of the Problem 
The writer limited the problem only on the influence of using problem 
based learning model towards students‟ speaking ability in monologue of 
analytical exposition text at the eleventh grade of the first semester of MAN 1 
Lampung Tengah in the academic year of 2019/2020. 
  
D. Formulation of the Problem 
Based on the identification and limitation of those problem, the writer 
formulated the problems as follows: Is there a significance influence of using 
problem based learning model towards students‟ speaking ability in analytical 
exposition text at the eleventh grade of the first semester of MAN 1 Lampung 
Tengah in the academic year of 2019/2020. 
 
E. Objective of the Research 
Related to the problem formulation, the objective of the research was to 
find out whether or not there was a significant influence of using problem 
based learning model towards students‟ speaking ability in analytical 
exposition text at the eleventh grade of the first semester of MAN 1 Lampung 







F. Significance of the Research 
The writer expects that there was some uses of this research as follows: 
1. This research as a pre-requirement to get S1 degree and as a standars for 
the writer to be a good teacher. 
2. As a source of information for future research on problem based learning 
model to the reader. 
3. For the school, as a information and increase knowledge about problem 
based learning model between teacher and students in the clasroom. 
4. As a references and information to the English teacher and the students 
related to the problem in problem based learning model between teacher 
and students in the classroom. 
 
G. Scope of the Research 
The scope of the research as follows: 
1. Subject of the Research 
The subject of this research was the students at the first semester of the 
eleventh grade of MAN 1 Lampung Tengah. 
2. Object of the Research 
The object of this research was the students‟ speaking ability and the use 
of problem based learning. 
3. Place of the Research 




4. Time of the Research 
The research was conducted at the eleventh grade of the first semester in 
academic year of 2019/2020. 
   
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Speaking 
Speaking is one of the four basic skills in learning English beside 
listening, writing, reading. In Indonesia, English has been taught since the 
students entered the junior high school. Learning speaking is not easily, so the 
students need to more practice to the other to communicate and the teacher 
should use the good way to helping them as solution for their problems. It can 
help the students more easily to practice. 
 
Speaking is discussed in applied linguistic, speaking as interaction, 
speaking as a social and situation-based activity, these perspectives speaking 
as an integral part of people‟s daily lives.
15
 According Thornburry, speaking 
is so much a part of daily life that we take.
16
 It means that speaking useful to 
communicate what feeling we have, to give information, report, idea, 
instruction and so on.  
 
From the explanation above, it is important to students to be careful in 
learning speaking, somebody who wants to speak English well, she/he has to 
know the ways of speaking English. Students needs to understand 
communication style and choosing words. Speaking as activities by which 
human being try to express feeling, opinion, to exchange information by 
                                                             
15
Sari Louma, Assessing Speaking (Cambridge: Cambridge University Press, 2004), p. 9  
16
Scott Thornbury, How to Teach Speaking (London: Longman, 2001), p. 1  
 
using utterances in the form of communication. Therefore, as a tool of 
communication, it is necessary for people to have a good speaking. 
 
1. Speaking Ability 
Speaking is the most common communicative activity in daily life. 
Speaking is a part of daily life to communicate information to a listener 
with building and sharing meaning. Linse states that when children begin 
speaking, they experiment and play with the utterance that are made to 
form words and phrases. As they grow, children integrate these words and 
structures into their real and imaginary play.
17
 It means that the speaking 
ability can develop as their as growth as well. The students in senior high 
school should be able to improve their words for speaking than the 
students in senior high school have more time to study about speaking. 
They have also many opportunities to increase their speaking ability but in 
reality, the students are still difficult to increase their speaking ability. 
 
Speaking is very important that we have to learn. Speaking ability is 
the main goal of many adult learners. Their personalities play a large role 
in determining how quickly and how correctly they will accomplish this 
goal. Those are risk-takers unafraid of making mistake will generally be 
more tack active, but with many errors that could become hard to break 
habits. Students may take a long time to speak confidently their English 
often contains fewer errors and they will be proud of their speaking ability. 
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Furthermore, speaking ability is not only based on the time where the 
students have studied about speaking for long time but also it is based on 
their habitual to speak English. They must practice in their daily activities 
because speaking ability is verbal intelligent. This term is supported by 
Broughton. He is state that important that student should be able to 
produce naturally the language which has been presented to him and which 
he has practiced in various more or less controlled situation.
18
 It means 
that speaking ability is a form of productive skill verbally which the 
students can practice the speaking English naturally based on the context. 
 
Meanwhile, Luoma states that speaking skill are an important part of 
the curriculum in language teaching, and this makes them an important 
object of assessment as well. Assessing speaking is challenging, however, 
because we expect test scores to be accurate, just and appropriate for our 
purpose.
19
 It means to know the students‟ speaking ability, it can be 
measured with the appropriate assessment. Based on the explanation 
above, the writer concludes that the speaking ability is verbal intelligence 
in producing language naturally to achieve to communicative competence 
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2. Students’ Speaking Ability 
The definition of student is someone who studies something. It can 
mean, one who attends a school, college or university have ways (such as 
course requirements, exams and grades) to attempt to ensure that those 
who attend will also study and learn something.
20
 It can be concluded that 
students are someone who wants to learn something by learning to school 
or university and participating in the learning process. 
 
Speaking is typed as an activity involving two or more people in 
which the participnts are both hearer speaker having teach to what they 
hear and make their contribution at high speed.
21
 Speaking is the direct 
route from one mind to another, and is the way we usually choose when 
we want to ask a question, or give an explanation. Research shows that 
ideas and information are more easily understood and processed through 
speech than through writing.
22
 It can be concluded that speaking is an 
activity that involves two or more people where there are listeners and 
some listen to explain something that is easy to understand. 
 
Carroll noted that although the term ability is in common usage in 
both everyday talk and in scientific discussions, its precise definition is 
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seldom explicated or even considered.
23
 Ability is also sometimes defined 
in terms of performance on a particular task or class of tasks. Whereas 
ability is inferred from the comparison of one individual's performance to 
that of other individuals (definition 1) or to an external standard (definition 
2), process is inferred from the comparison of performance in one 
condition to performance in another condition.
24
 It can be interpreted that 
ability is the standard of performance of someone with others on certain 
things. 
 
From definiton above, it can be concluded that students speaking 
ability is not only based on the time where the students have studied about 
speaking. They have to practice in their daily activities because speaking 
ability is standard of performance of someone who provides an 
explanation to be easily understood. The students‟ speaking ability in this 
research is their ability to producing language naturally to achieve to 
communicative competence measured by five criteria: grammar, 
vocabulary, comprehension, fluency and pronunciation. 
 
3. Element of Speaking 
According to Heaton, speaking is a complex skill requiring the 
simultaneous use of a number of different abilities, which often develop at 
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the different rates. There are five components are generally recognized in 
analyzing the speech process, those are: 
a. Pronunciation (including the segmental features-vowels and 
consonants the stress and intonation patterns) 
As stated by Harmer, if students want to be able to speak fluently in 
English, they need to be able pronounce phonemes correctly use 
appropriate stress and intonation patterns and speak in connected 
speech. The speaker must be able to articulate the words and create the 
physical sounds that carry meaning. At the level of word 
pronunciation, second language learners regularly have problems 
distinguishing between sounds in the law language that do not exist in 
language they already know. 
b. Grammar  
It is obvious that in order be able to speak foreign language, it is 
necessary to know a certain amount of grammar and vocabulary. 
Grammar is the sounds and the sound patterns, the basic units of 
meaning, such as words, and the rules combine them to form new 
sentences. Therefore, grammar is very important in speaking because if 
the speakers do not master grammar structure, they cannot speak 
English well. 
c. Vocabulary 
As we know vocabulary is a basic element is language. Vocabulary is 
single words, set phrases, variable phrases, phrasal verbs, and idioms. 
 
It is clear that limited vocabulary mastery make conversation virtually 
impossible.  
d. Fluency  
In simple terms, fluency is the ability to talk freely without too much 
stopping or hesitating. Meanwhile, according to Gower et-al, fluency 
can be thought of as the ability to keep going when speaking 
spontaneously. When speaking fluently students should be able to get 
the message across with whatever resources and abilities they have got, 
regardless of grammatical and other mistakes. 
e. Comprehension  
The last speaking element is comprehension. Comprehension is 
discussed by both speakers because comprehension can make people 
getting the information that they want. Comprehension is defined as 
the ability to understand something by a reasonable comprehension of 




Based on the explanation above, there are five elements of speaking 
they are pronunciation, grammar, vocabulary, fluency and comprehension. 
Those five elements have relation one with another. Good pronunciation 
needed to make an information or idea delivered clearly. Grammar needed 
to make speaking ability more excellent. We not only need one or two 
vocabularies but also as many as we can memorize and understand it. So, 
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all of elements are needed to produce spoken production well and make 
good communication for us. 
 
4. Type of Speaking 
Brown classifies the type of oral language in two parts, monologue 
and dialogue. 
a. Monologue 
Monologue is divided in two parts: planned and unplanned. 
Monologues means that when one speaker uses spoken language, as in 
speeches, lecturers‟ readings, new broadcast, and the like, the hearer 
must process long stretches of speech without interruption – the stream 
of speech will go on whether or not the hearer comprehends. In 
planned, as it opposed to unplanned, monologues differ considerably 
in their discourse structures. Planned monologues (such as speeches 
and other prewritten material). Unplanned monologues (impromptu 
lectures and long stories in conversations).
26
 
b. Dialogue  
Dialogue is divided in two parts: interpersonal and transactional. 
Dialogue involve two or more speakers and can be subdivided into 
those oxgangs that promote social relationship (interpersonal) and 
those for which the purpose is to convey propositional or factual 
information (transactional). Transactional dialogue, which is carried 
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out for the purpose of conveying or exchanging specific information is 
an extended form of responsive language. Conversation, for example, 





In this case, the writer chose monologues because this is relation with 
the model that writer use. Monologues can build up the students‟ 
confidence to express their idea. And give opportunities to students to 
challenge their knowledge about speaking ability. 
 
5. Teaching Speaking 
Teaching is an activity where the teacher delivered knowledge to 
students. According to Brown, teaching as showing or helping someone to 
learn how to do something, giving instructions, guiding in the study of 
something, providing with knowledge, causing to know or understand.
28
 It 
means teaching is an activity done by teachers which hold all the criteria 
so the goal of the learning process achieved. Teaching speaking is an 
interactive process between teacher and students. In teaching teacher as 
facilitator of knowledge should make students more active to express their 
idea so the goals of teaching speaking achieved. 
 
Teaching speaking seems so difficult and challenging to English 
teacher, teacher not only needs good method or technique but should 
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motivate students to build up their confidence to speak up. Teaching 
speaking is an important part of second language. The ability to 
communicate in a second language clearly and efficiently contributes to 
the success of the learner in school and success later in every phase of 
life.
29
 It means that teaching English goals achieved if we can 
communicate well. Communication is an important thing to support the 
ability of English as a foreign language. 
 
Based on the explanation above we can conclude that teacher need 
some elements to teaching English efficiently. Teacher should choose 
good material, good model to make students interest in learning. Every 
element that teachers need should support by students‟ interest in learning 
English. 
 
6. Types of Classroom Speaking Performance 
Brown stated that there are five categorizes of speaking 
performance assessment tasks, described as follows:
30
 
a. Imitative  
It is described as the ability to simply parrot back (imitative) a 
word or phrase or possibly a sentence.  
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b. Intensive  
It is the production of short stretches of oral language designed 
to demonstrate competence in a narrow band grammatical, 
phrasal, lexical, or phonological relationship. The example of 
intensive assessment tasks includes directed response tasks, 
reading aloud, sentence and dialogue completion, limited 
picture-cued tasks including simple sequences, and translation 
up to the simple sentence level. 
c. Responsive  
Responsive assessment tasks include interaction and test 
comprehension but at the somewhat limited level of very short 
conversations, standard, greeting and small talk, simple 
requests and comments, and the like. For example: 
Mary:” Excuse me, do you have the time?” 
Doug: “Yeah. Nine-fifteen.” 
d. Interactive  
It is similar with the previous category which is representative, 
however it is different in the length and complexity of the interaction, 
which someone includes multiple exchanges and/or multiple 
participants.  
e. Extensive  
Extensive oral production tasks include speeches, oral 
presentations, and storytelling, during which the opportunity 
 
for oral interaction from listeners is either highly limited 
(perhaps for nonverbal response) or ruled out together. 
Based on the definition above, it can be said that many types of 
classroom speaking performance and the writer will focus on 
extensive type. Because the extensive types is related with 
speaking performance that use in the research of monologue 
text of analitycal exposition. 
 
7. Assessing Speaking 
According to Brown, there are five components are generally 
recognized in analysis the speech process, they are: grammar, 
vocabulary, comprehension, fluency and pronunciation.
31
 Based on 
the statement above, the writer describes the rating sheet for 
evaluating students‟ speaking ability as follows: 
Table 2 
Table of the Rating Sheet Score 
No. Criteria Score Comments 
1 Grammar 5 Equivalent to that of an educated native speaker. 
4 Able to use the language accurately on all levels 
normally pertinent to professional needs. Errors in 
grammar are equate rare. 
3 Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively in most formal and informal 
conversation on practical, social, and professional 
topics. 
2 Can usually handle elementary construction quite 
accurately but does not have through or confident 
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control of the grammar. 
1 Error in grammar are frequent, but speaker can be 
understood by a native speaker used to dealing 
with foreigners attempting to speak his/her 
language. 
2 Vocabulary 5 Speech on all levels in fully accepted by educated 
native speaker in all its features including breath of 
vocabulary and idioms, colloquialisms, and 
pertinent cultural references. 
4 Can understand and participate in any conversation 
within the range of his/her experience with a high 
degree of precision of vocabulary. 
3 Able to speak the language with sufficient 
vocabulary to participate effectively in most 
formal and informal conversations on practical, 
social, and professional topics. Vocabulary is 
broad enough that he/she rarely has to grope for a 
word. 
2 Has speaking vocabulary sufficient to express 
himself simply with some circumlocutions. 
1 Speaking vocabulary inadequate to express 
anything but the most elementary needs. 
3 Comprehension 5 Equivalent to that of an educated native speaker. 
4 Can understand any conversation within range of 
his experience. 
3 Comprehension is quite complete at a normal rate 
of speech. 
2 Can get the gist of most conversations non-
technical subjects (i.e., topics that required no 
specialized knowledge). 
1 Within the scope of his ver limited language 
experience, can understand simple questions and 
statements if delivered with slowed speech 
repetition, or paraphrase. 
4 Fluency 5 Has complete fluency in the language such that 
his/her speech is fully accepted native speakers. 
4 Able to use the language fluently on all levels 
normally pertinent to professional needs. Can 
participate in any conversation within the range of 
this experience with a high degree of fluency. 
3 Can discuss particular interests of competence 
with reasonable ease. Rarely has to grope for 
words. 
2 Can handle with confident but not with facility 
most social situations, including introductions 
about current events, as well as work, family, and 
autobiographical information. 
1 No specific fluency description. Refer to other four 
language areas for implied level of fluency. 
5 Pronunciation 5 Equivalent to and fully accepted by educated 
 
native speakers. 
4 Errors in pronunciation are quite are. 
3 Errors never interfere with understanding are 
rarely disturb the native speaker. Accent may be 
obviously foreign. 
2 Accent is intelligible though often quite faulty 
1 Errors in pronunciation are frequent but can be 
understood by native speaker used to dealing with 
foreigners attempting to speak his/her language. 
 
 Score = Total Score  x 100 
    25 
 
 
 However, there are five components usually used to analyze speech 
performance, they are relevant respond, grammar, pronunciation, vocabulary 
and fluency. The scoring also can include accuracy, articulation, the eye 
contact, expression, intonation and gesture of the speaker. The speaking 
scoring rubric will be used to collect the data. 
 
B. Problem Based Learning (PBL)  
According to Barrows, problem-based learning is an active learning on 
the use of ill-structured problems as a stimulus for learning.
32
 Besides that in 
guide to problem-based learning defining, a teaching and learning methods 
which puts a problem first, and in which further learning is conducted in the 
context of that problem. In problem-based learning, the discussion and 
analysis of a problem starts the process of learning, rather than acting as the 
end point. So, based on the opinion above, the writer concludes that problem-
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based learning is the model which solves the problem based on the current 
issues. Problem based learning is effective to activate prompt speaking of 
students as they are focusing on solving the problem and to help them to 
interact with peers.  
 
According to Hung, et. al., problem-based learning is an instructional 
model that initiates students‟ learning by creating a need to solve an authentic 
problem. During the problem-solving process, students construct content 
knowledge and develop problem-solving skills as well as self-directed 
learning skills while working toward a solution to the problem.
33
 It means the 
objective of problem-based learning is to make students more productive and 
express their idea to solving the problem. Problem based learning build up the 
students‟ confidence. 
 
1. Principles of Problem Based Learning Model 
Problem-based learning is an instructional methodology; that is, it is 
an instructional solution to learning problems. The primary goal of PBL is 
to enhance learning by requiring learners to solve problems.
34
 It is a model 
with the following characteristics: It is problem focused, such that learners 
begin learning by addressing simulations of an authentic, ill-structured 
problem. The content and skills to be learned are organized around 
problems, rather than as a hierarchical list of topics, so a reciprocal 
relationship exists between knowledge and the problem.  
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Knowledge building is stimulated by the problem and applied back to 
the problem. It is student centered, because faculty cannot dictate learning. 
It is self-directed, such that students individually and collaboratively 
assume responsibility for generating learning issues and processes through 
self-assessment and peer assessment and access their own learning 
materials.  
 
Required assignments are rarely made. It is self-reflective, such that 
learners monitor to their understanding and learn to adjust strategies for 
learning. Tutors are facilitators (not knowledge disseminators) who 
support and model reasoning processes, facilitate group processes and 
interpersonal dynamics, probe students‟ knowledge deeply, and never 
interject content or provide direct answers to questions. 
 
2. Procedures of Problem Based Learning Model 
During problem-based learning, students collaborate in small teams 
to explore the presented problem situation. Through this exploration 
students are expected to examine gaps in their own knowledge and skills in 
order to decide what information they need to acquire in order to resolve 
or manage the problem situation.
35
 What follows is a model that 
summarizes the steps students take to solve the problem situation which is 
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excerpted from and used with permission, problem-based learning by 
Lands Berger. 
a. Explore the issues related to the problem. 
Read, discuss and analyze the problem and identify its significant 
parts.  
b. List what your team knows about the problem. 
Discuss your team members‟ current knowledge and experiences that 
relate to the problem. Identify the strengths and capabilities each team 
member can offer as you explore solutions to the problem. Brainstorm 
possible solutions and accept everyone‟s contributions. 
c. Develop and write out the problem statement in your own words. 
This description should be based on what you know about the problem 
and what you will need to know to solve the problem. Do the 
following:  
1) Get consensus from the team on the new written statement  
2) Write the problem statement  
3) Get feedback from your instructor (for confirmation that you are on 
the right track)  
4) Be willing to change/modify the problem statement as you gather 
information and learn more about the problem 
d. List all possible solutions to the problem. 
List ideas, speculations, and hypotheses about the problem – what are 
its causes and in what ways might the problem be solved? Order the 
 
possible solutions from the most likely to the least likely and choose 
the one your team feels is most likely to succeed.  
e. List actions to be taken with a timeline.  
1) What do we have to know and do to solve the problem?  
2) How do we rank these actions?  
3) How do these actions relate to our list of possible solutions?  
4) Do we agree on these actions and if not, how do we reach 
consensus?  
f. List what your team needs to know to solve the problem. 
List what your team does not know about the problem and ask 
questions such as, “What do we need to know to solve this problem?” 
or “Can the instructor provide us with more information?” 
1) Discuss possible resources needed to solve the problem such as the 
Internet, textbooks, primary and secondary sources, interviews, the 
instructor. 
2) Assign and schedule research tasks to each team member.  
3) Set deadlines for all tasks.  
g. Write your team’s report with the solution to the problem that 
includes supporting documents. 
This step can act as a preliminary step that involves a draft report or 
can be the final report. Check with your instructor on his or her 
requirements.  
 
1) Prepare how you will present your findings by following the 
requirements for this part of the activity. Typically, each team 
presents their solutions as a group presentation to the entire class or 
stakeholders related to the problem.  
2) The findings should include the problem statement, questions, 
gathered data, analysis of the data, and support for solutions or 
recommendations based on the data analysis. This step will show 
the process and the outcome of the problem-based learning activity.  
h. Presenting and defending your conclusions. 
An important goal in problem-based learning is to present not only 
your team‟s conclusions but also the foundation upon which they are 
drawn. Prepare all of the following points: 
1) State both the original problem and your conclusions  
2) Summarize the process in which the problem was solved: what 
options were originally considered, what difficulties were 
encountered, what resources were used.  
3) Convince your audience of your solution by using supporting 
documents, interviews and guests and the reasons these pieces of 
evidence were used  
4) Prepare for challenging comments and questions – clearly address 
and or answer what you can and if you do not have an answer, 
acknowledge it and refer to it for more consideration.  
 
 
i. Review and reflect on your individual and team’s performance. 
This reflection is an important step that will help validate what you 
learned and how you could improve on the process. A key component 
of problem-based learning is the act of reflection in which students are 
asked to apply what they have learned in other situations (transfer of 
knowledge), how they will apply what they have learned in their 
personal lives (as students and citizens of a community) and how they 
will apply what they have learned in another course-related projects. 
Reflective thinking also helps students become more observant of their 




According to Walsh, there are steps in problem-based learning as follows: 
a) Identify the problem 
b) Explore pre-existing knowledge 
c) Generate hypotheses and possible mechanisms 
d) Identify learning issues 
e) Self-study 
f) Re-evaluation and application of new knowledge to the problem 
g) Assessment and reflection on learning.37 
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Based on the procedures above, there are the main steps of the PBL 
process and the writer will use the procedure by Lands Berger because 
these procedures are students who are introduced to problems, students can 
explore what they are doing, examine and try what students know about 
problems, the students produce solutions that might be able to solve the 
problem and consider then maintain the consequences of each solution 
made by students and choose the most appropriate solution. 
 
3. Procedure of Teaching Speaking 
The desired outcome of any activity in a foreign language classroom 
is usually achieved through the effective construction of the teacher. Based 
on Harmer‟s, an instruction unit should consist of the following stages: 
a) Introduction 
Explaining learners the purpose of the current lesson. Asking them to 
lay out their background knowledge on the topic. For example, if the 
topic of the lesson is purchasing a plane ticket to go abroad, students 
can be asked to guess the content of a possible conversation taking in 
a travel agency. 
b) Presenting the task 
In this stage, what we expect from the students to do should be 
explained clearly. For example, if the teacher wants the students to 
make a dialogue with their partners on a given topic, (s)he can make a 
similar dialogue with a student as a first step. To check whether the 
task is understood clearly by the students, they can be asked to repeat 
 
the process. This can be done in English or Turkish depending on the 
level of the students. In addition, students should be given all the 
necessary role cards, pictures, listening and reading texts, etc. about 
the task. 
c) Observation 
The teacher‟s keeping track of the activity going on in the class. 
Teacher intervenes whenever required. This intervention does not 
necessarily involve the correction of errors, but rather ensuring the 




To make the students learn about their performance at the end of the 
activity. In this stage, a feedback on the content of the activity rather 
than the grammatical accuracy would be more appropriate. Informing 
students what they have achieved is better than saying them what they 
have failed. Such a feedback would contribute to their inner 
motivation, sense of achievement and self-confidence. This would 
also have a positive contribution to low affective filter which is 
considered to be an essential condition in language acquisition.
39
 
e) Follow up Activity on the Topic 
Finally a follow up assignment to reinforce the activities in the lesson 
can be given. For example, if the topic of the lesson was about 
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speaking activities on purchasing a plane ticket for an abroad flight, 
the homework could be a research on how to purchase the same ticket 




From the explanation above, it can be summarized several stages 
mentioned above the teacher provide an introduction and explanation of 
learning, then educators observe the activities carried out by students, and 
make feedback and follow-up activities. 
 
4. Procedure of Teaching Speaking Using Problem Based Learning 
Model 
To help this research, the teaching procedure of speaking using 
problem based learning is the result from elaboration of procedure of 
Problem Based Learning Model and procedure of teaching speaking, so 
the writer modified the procedure of teaching speaking through problem 
based learning to make easier for the writer to apply the lesson plans, there 
are: 
1. Pre-teaching 
a. The writer introduced the "unstructured" problem about the topic 
given to students. In this research, the topic given about the 
analytical exposition text. 
b. The students discuss problems about analytic exposition texts that 
have not been understood yeet by students. 
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2. Whilst-teaching 
a. The students develop and write out the problem statement in their 
own words.  
b. Students have to gather information then students make a list of 
parts to solve the problem of the topic. 
c. Brainstorm about acceptable solutions to solve problems from a 
given topic, and provide all team members input on the solution. 
d. Then, the students who issue all these opinions and the students are 
required to develop solutions from those who propose problems 
they can solve. The writer asks the students to discuss their 
strengths and weaknesses which will help students provide the best 
solution to solve the problem and then complete the problem 
solving process. 
e. The students are required to include sources of information or 
sources of problems made, can be from the internet, interviews or 
others. 
f. Then, all of the students in those groups make a report of all the 
recommended solutions. Related topics given by the writer and 
published by supporting data. 
3. Post-teaching 
a. The students present the results of their discussion, starting from 
the given problem, then giving the problem, looking for some 
 
solutions to solve the problem, looking for supporting data to 
maintain the solution given to other students. 
b. The students consider several inputs from other groups, how to 
apply the solution or the other. This is good to help students in 
learning because students become more objective in solving these 
problems. 
c. The writer facilitates the students to reflection or completes the 
problem solving process. 
 
5. The Advantages and Disadvantages of Problem Based Learning 
Model 
The benefits of PBL in language learning are various. It is widely 
accepted that utilizing problem solving activity promotes construction of 
useful knowledge, develops reasoning strategies and effective self-directed 
learning strategies increase motivation for learning, and become effective 
collaborators.
41
 It means advantage of problem-based learning is to build 
up the students‟ knowledge and students brave of speaking ability. 
 
PBL promotes meaningful interaction in the classroom. The 
interactions that occur while students are dealing with real world issues 
and problems are more meaningful and authentic than interactions 
produced during activities such as assigned role plays or repetition of 
dialogues. Based on the explanation above, it is clear that using PBL 
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model while students are focusing on the problem to be solved, they will 
try to overcome the linguistic hindrance, retrieve prior knowledge of the 
language to be used. 
 
The disadvantages of problem-based learning are learners difficult 
orienting his thoughts, when not accompanied by educators and the 
discussion will be impressed in all directions or not focused.
42
 In this case, 
the teacher should guide the main idea of a problem then explain some 
detailed part of those problems that students need to solve. For the 
direction of the discussion, the teacher should conduct and correct the 
students' argumentation. 
 
C. Small Group Discussion Model 
Small group discussion or group learning which organizes students into 
small groups so that they can work to gather to maximize their own and each 
other‟s learning. According to Kindsvatter states that a small-group 
discussion is dividing the large classroom into small group of students to 
achieve specific objectives permits students to assume more responsibility for 
their own learning, develop social and leadership skills and become involved 
in an alternative instructional approach.
43
 From the above explanation, it can 
be concluded that the small group discussion is a model of teaching where the 
students will be given the materials by forming several students into groups, 
and then the teacher gives the material as the material for discussion. This 
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was done to make the students able to speak in expressing ideas and opinions 
in a topic. Discussions are also used to make students able to make 
conclusions in a good cooperation. 
 
5. Principles of Small Group Discussion Model  
The principle of small group discussion as in the following: 
a. Experiential Learning  
We learn best when we are actively involved in the learning process. 
Using the discussion model, a student‟s concrete, personal experiences 
are followed by observation, reflection, and analysis of these 
experiences. This process leads to formulation of abstract concepts and 
generalizations, which, in turn, leads to hypotheses to be discussed and 
tested in future experiences.  
b. Emphasis on Students  
Students‟ experiences serve as the basis for the discussion although the 
teacher must have a specific goal in mind and a general framework for 
reaching the goal, student input determines the specific direction the 
discussion takes. 
c. Focus on Critical Thinking 
Developing critical thinking skills involves consideration of three 
areas: instructional design, a focus on learning by doing, and strategic 
teaching. 
d. Phases to Foster Critical Thinking  
1. Identify the students‟ existing ideas and focusing phase. 
 
2. Activity or situation that challenges the students‟ initial ideas  
3. Application Phase.44 It means that students can explore and 
identify their ideas to be applied. 
 
From definition above, it can be concluded that there are three basic 
principles in small group discussion, namely experimental learning, 
emphasis on students and focus on critical thinking. Good learning is when 
learning activities are active and all involved, so students can discuss with 
teachers and students can think critically and be able to develop their 
ideas. 
 
6. Procedure of Small Group Discussion Model 




a. Divide the class into small- group of three to six students each. Give 
each group a different discussion topic that will necessitate outlining of 
several important points. Have one student in each group to write down 
these points as they emerge from discussion by group members.  
b. Allow the groups to discuss their respective topic for at least 10 
minutes. When group member has finished their discussion, they 
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should elect a spokesman who will report on the group collective 
thoughts to entire class. 
c. Call on the spokesman of one of the groups. After he gives a short 
presentation (five minutes or so), class members should question him 
who anyone else in the group in view point expressed. You can help 
general discussion along by addressing your own questions to 
members of the group. Follow the same procedure with the remaining 
groups until all groups have given their presentation.  
 
7. Procedure of Teaching Speaking Through SGD Model 
According to Kelly and Stafford, to applied small group discussion, 
the procedure as follows: 
a) Introductions 
There are some way activities that can be used as introduction such as: 
1) Individuals introduce themselves to the whole group; 
2) People pair off and talk to each other and report back; 
3) Small groups discuss what they have in common and report back. 
b) Ground Rules 
Teachers should make clear to the group at the first meeting what is 
expected of them and what rules will govern future group meetings, 
for example, what are the rules governing lateness, disruption of the 
group„s activities, methods of participation, as well as rules for 
speaking in the group, seating, cancellation of class, and so on. If the 
group is suffic iently mature, it is a lso a good idea to provide group 
 
members with the opportunity to discuss and modify rules for 
operating before a final contract is agreed on. Once the ground rules 
are established, it is up to the teacher (or the group as a whole) to 
make sure that they are reinforced. 
c) Subsequent Meetings 
Each subsequent meeting needs a general format which will make the 
teacher„s intention clear to students, reinforce the ground rules, 
provide a working structure and link the sessions to previous and 
future sessions. For example, the following plan might be displayed 
on a poster, on the Whiteboard, or on an overhead transparency. 
1) Introduce new members or visitors; 
2) Resolve administrative issues; 
3) Review previous week„s work; 
4) Students report on progress with a task or report unfinished 
business; 
5) Outline the task for today; 
6) Today„s task performed; 
7) Review progress; 
8) Project forward to next session; 
9) Conclude session. 
d) Restarting After a Break 
Some groups stay together over more than one teaching semester or 
term and if there has been a break for any reason, you need some 
 
procedures for bringing the group together again, no matter how 
cohesive it was when you last met. You also need to conclude any 
unfinished business and to signify that the group is moving forward. 
e) Encouraging Participation 
In many cases students may be reluctant to participate in group 
discussion because they are not sure of the conventions for speaking, 
for example, how to take turns, when it is permissible to interrupt, and 
so on. Furthermore they may think that they do not know enough to 





The first of procedure for the small group discussion is to make 
students into small groups and each group making a small circle. Teacher 
tell the time used for discussion and the teacher gives a task to be 
discussed in each group. Teacher tells how to report the results of the 
discussion like summaries, conclusions or solutions to problems. The last 
procedure is the teacher appoint a representative from each group to 
present the results of their discussions in the form of a summary. 
 
8. The Advantages and Disadvantages of SGD Model 
Here are some advantages SGD model as the speaking activity in the class 
room: 
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a. The group will most likely have access to much more information that 
any member processes. 
b. The group can focus multiple attentions and diverse energy on a topic. 




In the other hand, here are some disadvantages of SGD model, they are: 
a. It will probably take a lot of time to create, maintain, and repair the 
human relationship involved in a group. 
b. Your group may generate conflict which hurts people‟s feelings and 
otherwise undermines their relationship. 
c. You may misunderstand other group members‟ intentions or 
messages. 
d. Some group members may attempt to deceive, manipulate, or betray 
the trust of other members.48 
Just like a piece of coin having two faces, everything has its own good 
and bad. Group discussion also has both advantages and disadvantages. 
The primary difficulties in using group discussion are: group work takes a 
lot of time in class.
49
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difficulties in learning small group discussion, the writer will maximize 
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time effectively and conductively by directing and guiding students to 
follow the procedure appropriately. 
 
D. Frame of Thinking 
In teaching and learning English, we need not only the suitable for the 
students but also the appropriate technique in giving material which make 
students interest in learning English in the classroom. The main aim teaching 
and learning English is to enable the students to use English in the real-life 
situation and the real-life communication. Speaking is one of the four basic 
skills in learning foreign language besides listening, reading and writing. It 
has been taught since the students entered in junior high school. Speaking 
will use to communicate with other people. In our daily activities we need the 
ability to speak well in order to make our partner understand about what we 
want talk about, what feeling we have and so on. 
 
Teaching and learning speaking usually use the monotonous technique; it 
makes students feel bored in learning English, especially speaking. The 
students will have much time to practice their speaking ability not only inside 
the class but also outside and helps them become socialized and makes 
students become more active in the learning process and at the same time 
makes their learning more meaningful and fun for them. In this case, the 
writer focuses on speaking ability. From the data that the writer get from the 
teacher and students at the school, the English teacher used small group 
discussion in teaching speaking. Small group discussion is a model of 
 
teaching where the students was given the materials by forming several 
students into groups, and then the teacher gives the material as the material 
for discussion. This was done to make the students able to speak in 
expressing ideas and opinions in a topic. Discussions are also used to make 
students able to make conclusions in a good cooperation. 
 
Teaching speaking needs a good model, so that the students would not 
feel bored and unmotivated. In this case the writer wants to observe the model 
by using problem-based learning to increase and give motivation students. 
Problem-based learning is to make students more productive and express their 
idea to solving the problem. Problem based learning build up the students‟ 
confidence. 
 
By using problem-based learning can help teacher and students in 
teaching and learning speaking process. It can improve the students‟ mind to 
solve a problem. The students should be able to find the solution of some 
problem that happen in the real life especially in English learning. Problem 
based learning is designed to provide the students in many opportunities to 
increase their speaking ability when they solve a problem and express ideas. 
By using problem-based learning model is able to develop student motivation 
so students will be confident to speak in front of the class. The students have 
difficulty to speak fluently because they lack vocabulary mastery, the 
problem-based learning model encourages students to optimize their 
metaphorical abilities. The problem-based learning model encourages 
 
students to have high self-esteem and be able to learn independently so that 
students do not feel bored during the learning process. 
 
Based on the description above, the writer assumes that using problem-
based learning in teaching speaking in the classroom was attractive the 
students „interest and increase their motivation to speak their idea. Because 
they deliver their own knowledge or their own opinion about something, it 
makes them more actively to speak up in front of their friend.  
 
E. Hypothesis 
Based on the theoretical assumption, the writer was formulated the 
hypothesis: 
Ha: There is a significant influence of using problem based learning model 
towards students‟ speaking ability at the eleventh grade of the first 
semester of MAN 1 Lampung Tengah in the academic year of 
2019/2020. 
H0: There is no significant influence of using problem based learning model 
towards students‟ speaking ability at the eleventh grade of the first 
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